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SUMMARY 

This study seeks to examine the relationship between school happiness and teachers' organizational trust and to 

determine whether school happiness predicts teachers' organizational trust. In this context, the correlational survey 

method was used in the research. The population of the research consists of 1802 teachers working in all public 

school levels in Giresun city center in the 2021-2022 academic year. The sample consists of 363 teachers selected 

from this population. For data collection, the "School Happiness Scale" and the "Organizational Trust Scale" were 

used. In this research, correlation analysis was employed to determine whether school happiness and its sub-scales 

are associated with teachers' organizational trust. To determine whether school happiness predicts teachers’ 

perceived organizational trust, a linear regression analysis was used and a multiple linear regression analysis was 

used to find out the predictive power of school happiness sub-scales on teachers’ perceived organizational trust. 

Research findings indicated that there was a high-level and statistically significant relationship between school 

happiness and teachers' organizational trust. Similarly, school happiness was found to predict teachers' 

organizational trust in a statistically significant way. 
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INTRODUCTION 

The concept of happiness, which has inspired interest as the centre of attraction of life since ancient times, is 

thought to have a strong connection with subjective well-being. Studies have shown that subjective well-being and 

hope increase life satisfaction and happiness (Toner, Haslam, Robinson, & Williams, 2012). Philosophically, 

happiness, as Aristotle put it, “eudaimonia”, has been accepted as the ultimate goal of humanity (Kalaycı, 2014). 

From Aristotle to the present, happiness has been seen by researchers as a symbol of the maturation and 

development of societies (Bajaj, Krishnan, 2016). The thinkers have associated living a good life and subjective 

well-being with personal happiness (Omay, 2014). Based on the pure happiness theory, happiness is pure and 

clear. Therefore, there is no higher value other than happiness (Hardie, 1965). Everything else that is valuable to 

the individual is a tool that leads to happiness (Brülde, 2007). According to Socrates (399 BC), one of the many 

philosophers who made definitions of happiness, happiness is the ability to distinguish between good and bad. 

Wisdom and virtue are the main sources of life and happiness (Ward & King, 2016). Forecasts are expressed as 

the situation in which individuals, who have attained moral virtues and lived a good life and enjoy living, heavily 

hinge on happiness (Kırbıyık, 2012). Happiness is a situation that emerges when individuals' feelings of spiritual 

satisfaction become permanent. People can relieve themselves when they reach a state of balance after solving the 

confusion they experience in their inner world due to cognitive and emotional problems. This situation can be 

expressed as the concept of happiness (Döş, 2013). 

Researchers have defined “happiness” as high-level positive affect and low- level negative affect (Lyubomirsky 

et al., 2005). This perspective can be briefly expressed as subjective well-being (Hernández et al., 2020). One of 

the elements of creating an area where individuals can exhibit and develop their talents and skills is feeling happy 

in their organizational structure (Fisher, 2010). Since happy employees feel safe in their work environment, they 

are likely to be more solicitous in behaviors regarding decision-making, performance, and participation with higher 

satisfaction (Narcıkara, 2017). A myriad of studies has revealed that happiness is a source of increase in the 

productivity of employees at work (Rego and Cunha, 2008). In this context, it can be suggested that happiness 

increases the participation and production ability of the individual (Ryan et al., 2008). The basic element of a 

socially sound and strong system is production (Suiçer & Özkoç, 2016). Since the increase in the performance of 

the employees has a positive impact on productivity, it also provides economic benefits. This refers to the adequacy 

of social services (Olukayode and Ehigie, 2005). Organization and education are indispensable factors for 

production. 

Schools, where education, which is the first investment of a strong system (Karaarslan, 2005), is carried out, have 

their own systems, values, and methods like all other organizations. Particularly teachers play an important role in 

the education system, which has the power to shape society in the long run (Dewey 1980; Mourshed, Farrell, & 
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Barton, 2012). One of the most fundamental factors in increasing the efficiency of education in schools is happiness 

in school. Teachers with high levels of happiness are expected to benefit their institutions more (Katz, 1964). 

School happiness can be expressed as the state of well-being that occurs when the expectations of all internal and 

external participants who make up the school are met with the goals of the school (Sezer & Can, 2019). One of the 

most important elements of the efficiency of education and training is teacher happiness. Consequently, health, 

happiness, and productivity are the essential ingredients of a good society (Gavin & Mason, 2004). In this respect, 

a happy school environment is very effective for a learning experience and blossoming students’ talents 

(Talebzadeh & Samkan, 2011). In addition, a happy school environment can be considered an important factor for 

students' school adjustment (Abdullaevich, Buranova, 2020). If actual education contributes to an individual and 

general happiness in a basic sense, it is said to be good. For, one of the goals of education is to ensure individual 

or social happiness (Noddings, 2003). 

Emile Durkheim (1984), one of the most important figures of classical sociology, stated that trust, which forms 

the basis of social order in society, creates space for the increase of unity and solidarity between individuals and 

groups. Trust is one of the most important elements to ensure stability in interpersonal relations (Blau, 1986). 

Emerging as a result of belief based on the verbal and written expressions of others, trust is one of the important 

and basic elements in the learning ability of people (Rotter, 1967). Trust can be expressed as an individual's 

evaluation of others at the level of social cognition (Coleman, 1990) or as a value in which the perception of one's 

attitude toward others is internalized (Uslaner, 2002). Trust is the tendency to be vulnerable, which stems from the 

feelings of competence and transparency that one party has toward the other party (Mishra, 1996). In this respect, 

trust depends on the perception of the possibility of the favour and support that individuals expect from others 

(Welter, 2012). Baier (1994), with an emotional point of view, defines trust as a phenomenon that depends on the 

goodwill of individuals. Trust enhances cooperation in strategic situations (Mayer et al., 1995), knowledge shared 

in negotiations (Thompson, 1991), and the mutual benefits of communication between individuals. Organizational 

trust, of which many explanations and definitions have been made so far, can also be expressed as positive 

expectations related to experiences in personal and organizational communication, social roles, and solidarity-

related intentions (Shockley–Zalabak, Ellis, & Winograd, 2000). 

According to organizational trust, which is defined by Gilbert and Tang (1998) as the feeling of support and trust 

that employees feel towards their employers, an employee believes that the employer acts transparently and does 

his or her share. In this respect, organizational trust occurs when an employee is of the opinion that his or her 

efforts benefit the organizational structure and workforce and that the organizational leadership and the goals of 

the organization can be achieved. Organizational trust is a concept focused on the institution rather than the 

individual (Demircan & Ceylan, 2003). In this respect, organizational trust generally develops in slow-footed 

processes and describes a situation that occurs depending on mutual kindness and respect for the sake of everyone 

in the organization (Taylor, 1989). The way to build and maintain trust in organizations, which emerges not as a 

response to a demand, but gradually and depending on positive accumulations, is to provide a sensitive 

organizational environment that conforms to the common values of individuals (Madison, 2002). Studies (Sako, 

1992; Blomqvist, 2000; O'Neill, 2002; Mühl, 2014) show that employees with high levels of organizational trust 

have higher rates of engagement and a higher likelihood of merging with the organization (Chughtai & Buckley, 

2008). Zand (1972) described trust as a conscious reorganization of individuals' commitment to one another rather 

than an emotional state involving warmth or love. 

Happiness can also be defined as the overall appreciation of one’s life as-a- whole, together with the stance that 

individuals display in the face of conditions such as poverty, loneliness, and illness (Veenhoven, 2015). Besides, 

happiness is a state of higher physical, social, and emotional well-being (Frederickson, 1998). The analysis of the 

emotional and cognitive state of the individual within a subjective and general evaluation can also be expressed as 

happiness. According to some researchers, happiness prevents negative thinking and is an indicator of one’s quality 

of life (Diener et al., 1999). Defining schools as social systems evaluating school organizations or the performance 

of schools (Baltacı, 2019) is a long-standing perspective. Participation in the social structure of the school is a 

natural situation for teachers who interact with all the stakeholders of the school in order to achieve the goals of 

the school (Forsyth, Adams, & Hoy, 2011). Like all other organizational structures, schools must be efficient, 

cooperative, harmonious, innovative, and well-managed in order to create a productive and effective system 

(Louis, Kruse, & Marks, 1996). 

Teaching methods used to enhance collaborative learning, ensure that students establish a stronger bond with the 

school, and eliminate their alienation become applicable in educational environments where teachers trust their 

students. For this reason, it can be suggested that teachers will strive to achieve these goals with high commitment 

and energy, as teachers’ happiness in their schools will increase their motivation and confidence (Artuksi, 2009). 

Acton and Glasgow (2015) put forward that happiness in educational institutions depends on the well-being and 

happiness of teachers, and that there will be a stronger development and advancement potential for teachers 

working in institutions that prioritize teachers' happiness. It can also be suggested that a great number of factors 

affecting the organizational structure are associated with the level of happiness in the organization. In this respect, 
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it should be noted that the level of happiness within the organization has a significant impact on the achievement 

of the organization's goals and performance (Sevim & Kaya, 2022). Sensitivity and importance for the issue of 

organizational trust in schools play a key role in achieving school happiness and innovative approach goals (Adams 

& Forsyth, 2009). 

Individuals with high levels of perceived happiness are expected to carry out more effective activities and 

contribute to the emergence of a healthier working environment within the organization and the formation of an 

environment of trust within the organization. This study examined the concept of happiness and organizational 

trust and shed light on the relationship between school happiness and the concept of trust. Literature review has 

revealed that there are few studies investigating particularly the relationship between subjective well-being and 

organizational trust (Steinmayr, et al., 2016) and the components of school happiness, and thus the relationship 

between school happiness and teachers' organizational trust and the extent to which school happiness teachers' 

organizational trust can be predicted are analysed in this article. 

This study was designed to investigate the relationship between school happiness and teachers’ organizational 

trust. And thus, the following research questions were addressed: 

1. What is the level of teachers’ school happiness? 

2. What is the level of teachers’ organizational trust? 

3. Is there a statistically significant relationship between school happiness and teachers' organizational trust? 

4. Does school happiness predict teachers' organizational trust in a statistically significant way? 

METHOD 

Research Model 

This study was based on a correlational survey model, which is one of the quantitative research designs. In the 

context of the research, quantitative methods have been preferred in order to access more data and to be able to 

analyze these data. The correlational survey model refers to a statistical model used to determine the degree of 

relationship and effect between two or more variables (Creswell, 2017). The research model is presented as follows 

(Figure 1). 

Figure 1. Research Model 

 

The population can be expressed as an inclusive structure that contains all the participants that are eligible to 

participate in the research. The sample, on the other hand, can be defined as the group selected from among the 

participants representing the population (Baykal, 2020). 

The population of the research consists of 1802 teachers working in public primary, secondary, and high schools 

in Giresun city centre in the 2021-2022 academic year. 363 teachers selected by simple random sampling method 

for data collection constitute the sample of this research. The sample size was calculated to be sufficient according 

to a sampling error of +-0.05 for = 0.05 and p=0.5, q=0.5 (Yazıcıoğlu & Erdoğan, 2004). 

Research data indicate that of all the participants, 190 (53.2%) are male and 173 (46.8%) are female while 321 

(88.4%) hold a bachelor’s degree and 42 (11.6%) hold a graduate degree. Besides, of all the participants, 181 

(49.9%) work in a secondary school and 81 (22.2%) work in a primary school while 55 (15.2) work in an academic 

high school and 46 (12.7%) work in a vocational high school. Finally,  of all the participants, 18 (5%) have a 

seniority of 1-6 years, 68 (18.7%) 7-12 years, 

85 (23.4%) 25+ years, 88 (24.2%) 13-18 years, and 104 (28.7%) 19-24 years. 

Data Collection Tools 
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As a data collection tool to measure the relationship between school happiness and organizational trust, the “School 

Happiness Scale” was developed by Sezer and Can (2018) and includes 26 items and five sub-scales (Physical 

Conditions (Items 1,  2,  3,  and 4), Learning Environment  (Items 5,  6,  7, 8,  9, 10,  and 11), 

Collaboration (Items 12, 13, 14, 15, 16, 17, 18, and 19), Activities (Items 20, 21, and 

22), and School Administration (Items 23, 24, 25, and 26), while the “Organization Trust Scale” was developed 

by Tyler and Bies (1990) and adapted into Turkish by Polat (2007) and includes four items to measure 

organizational trust. 

Cronbach’s Alpha values were calculated as  = 0.948 for the School Happiness Scale, and  = 0.885 for the 

Organizational Trust Scale, which indicates the reliability of the scales for this study. The skewness and kurtosis 

values were calculated as -0.737 and 0.795, respectively, for the School Happiness Scale while these values were 

-0.633 and -0.196, respectively, for the Organizational Trust Scale. As suggested by Tabachnick and Fidell (2013), 

skewness and kurtosis values ranging between +1.5 and -1.5 show a normal distribution, and thus, the scales 

employed in the present study show a normal distribution. 

Data Collection Process 

Research data were collected from an online environment and face-to-face interviews with the participants via the 

“Organizational Trust Scale” and the “School Happiness Scale”. 291 pieces of data were collected from face-to-

face interviews while 81 pieces of data were collected from an online environment, creating a total of 372 pieces 

of data. Due to incomplete data, 9 datasets were excluded from the group, and in total 363 datasets were taken into 

consideration for the sampling. The entire dataset was used in accordance with the reliability and normality 

analysis of 363 datasets. 

Data Analysis 

The SPSS 26 (Statistical Package Program for Social Sciences) was employed for data analysis within the study. 

A correlation analysis was conducted to find out whether there was a relationship between school happiness and 

its sub-scales and teachers’ organization trust levels; a linear regression analysis was employed to determine 

whether school happiness predicted teachers’ organizational trust or not; and finally, a multiple regression analysis 

was employed to measure the predictive power between the sub-scales of school happiness and teachers’ 

organizational trust. As no extreme value was found for the dataset of the study, the entire dataset was included in 

the study. 

FINDINGS 

This section includes findings regarding teachers’ school happiness and organizational trust levels as well as 

analyses conducted to find out whether there was a relationship between school happiness and organizational trust 

and whether the former predicted the ladder and analyses-related findings.  

Teachers’ School Happiness Levels  

Findings regarding the scores of teachers in school happiness are presented in Table 1. 

Table 1. Arithmetic Means and Standard Deviation Values for Teachers’ School Happiness 

Variables N x̄ Ss 

Physical Conditions 363 3.17 0.88 

Learning Environment 363 3.91 0.60 

Collaboration 363 4.02 0.63 

Activities 363 3.58 0.91 

School Administration 363 3.77 1.03 

School Happiness (General 

Total) 

363 3.77 0.61 

 

Table 1 highlights that mean scores of teachers’ school happiness are Table x̄= 3.17 for physical conditions, x̄ = 

3.91 for learning environment, x̄ = 4.02 for collaboration, x̄ =  3.58 for activities,  and x̄ = 3.77 for school 

administration.  This indicates that the highest score was obtained from the sub-scale of collaboration while the 

lowest score was obtained from the sub-scale of physical conditions. Finally, the scores for teachers’ school 

happiness were high with (x̄  = 3.77). 
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Teachers’ Organizational Trust Levels 

Findings regarding the scores of teachers’ organizational trust levels are presented in Table 2. 

Table 2. Arithmetic Means and Standard Deviation Values for Teachers’ Organizational Trust 

Variables N x̄ Sd 

Trust 363 3.64 0.91 

Table 2 highlights that the mean score of teachers’ organizational trust is x̄ = 3.64, which indicates a high score. 

Findings Regarding the Analysis of the Relationship between School Happiness and its Sub-scales and 

Teachers’ Organizational Trust 

Table 3 demonstrates the results of the correlation test analysis conducted to find out whether there was a 

relationship between school happiness and its sub-scales and teachers’ organizational trust levels. 

Table 3. Correlation Analysis Results Regarding the Relationship between School Happiness and its Sub-scales 

and Teachers’ Organizational Trust 

Variables 1 2 3 4 5 6 7 

1.School Happiness -       

2.Physical Conditions 0.68** -      

3.Learning Environment 0.85** 0.48** -     

4.Collaboration 0.86** 0.41** 0.71** -    

5.Activities 0.74** 0.51** 0.52** 0.54** -   

6.School Administration 0.84** 0.44** 0.66** 0.69** 0.57** -  

7.Trust 0.74** 0.45** 0.61** 0.63** 0.45** 0.77** - 

**Correlation is significant at the 0.01 level. 

Table 3 highlights that there is a high, positive, and significant relationship between school happiness [r=0.74, 

p<0.01] and teachers’ perceived organizational trust. This indicates that an increase in teachers’ school happiness 

leads to an increase in organizational trust levels. Table 3 also highlights that physical conditions [r=0.45, p<0.01] 

and activities [r=0.45, p<0.01] have a moderate, positive, and significant relationship, while there is a moderate, 

positive, and significant relationship between organizational trust and learning environment [r=0.61, r<0.01] and 

collaboration [r=0.63, p<0.01, and a high, positive, and significant relationship between organizational trust and 

school administration [r=0.77, p<0.01]. this indicates a positive and significant relationship between teachers’ 

organizational trust and physical conditions, learning environment, collaboration, activities, and school 

administration. 

Linear Regression Analysis Regarding the Predictive Power of School Happiness on Teachers’ Organizational 

Trust 

Regression analyses were conducted to measure the level of the predictive power of school happiness on teachers’ 

organizational trust, and the results are presented in Table 4. 

Table 4. Linear Regression Analysis Results Regarding the Predictive Power of School Happiness on Teachers’ 

Organizational Trust 

Variables B Standard Error β t p 

Fixed - 0.49 0.20 - - 2.46 0.01 

School Happiness 

 

1.09 

 

0.05 0.74 20.92 0.00* 

R=0.74 R2=0.54     

F(1-361)=437.92 p=0.00     

*p<0.05 
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Table 4 highlights that school happiness significantly predicts teachers’ organizational trust (R = 0.74, F(1-361) = 

437.92, p<0.01). This indicates that 54% (R2= 0.54) of the total variance regarding teachers’ perceived 

organizational trust can be explained by school happiness. This percentage amounts to more than half of the total 

variance. The analysis also indicates that the t-test result for the significance of the regression coefficient 

demonstrates significance. In this context, it can be suggested that school happiness positively and significantly 

predicts teachers’ perceived organizational trust levels (β = 0.74, p<0.05). 1 unit of increase in school happiness 

provides 1.09 unit of increase in organizational trust. 

Finally, the results of the multiple regression analysis are presented below. 

Multiple Linear Regression Analysis Regarding the Predictive Power of School Happiness Sub-scales on 

Teachers’ Organizational Trust 

A multiple linear regression analysis was conducted to measure the predictive power of school happiness sub-

scales on teachers’ organizational trust. The results of the regression analysis are presented in Table 5. 

Table 5. Multiple Linear Regression Analysis Results Regarding the Predictive Power of School Happiness Sub-

scales on Teachers’ Organizational Trust 

 

Variables 

 

B 

Standard 

Error 

 

β 

 

t 

 

p 

Partial r Binary r 

Fixed 0.13 0.21 - 0.64 0.51 - - 

Physical Conditions 0.12 0.40 0.12 3.15 0.00* 0.16 0.10 

Learning Environment 0.16 0.76 0.10 2.13 0.03* 0.11 0.06 

Collaboration 0.18 0.73 0.13 2.53 0.01* 0.13 0.08 

Activities -0.07 0.43 -0.07 -1.80 0.07 -0.09 -0.05 

School Administration 0.53 0.43 0.60 12.23 0.00* 0.54 0.39 

        

R=0.79 R2=0.6

3 

      

F(5-357)=122.154 p=0.00       

*p<0.05 

Table 5 highlights that school happiness sub-scales are significant predictors of teachers’ perceived organizational 

trust (R = 0.79, F(5-357) = 122.154, p<0.01). This indicates that 63% (R2 = 0.63) of the total variance of teachers’ 

perceived organization trust can be explained by school happiness sub-scales. 1 unit of increase in school happiness 

sub-scales provides 0.79 unit of increase in organizational trust. 

It is also indicated that while physical conditions (β = 0.12, p<0.01), learning environment (β = 0.10, p<0.05), 

collaboration (β = 0.13, p<0.01), and school administration (β = 0.60, p<0.01) are all significant predictors of 

organizational trust, the sub-scale called activities (β = -0.07, p>0.05) is not a significant predictor of organizational 

trust. 

Research findings suggest that standardized regression (β) clearly indicates that the order of relative importance 

regarding the predictive power of school happiness sub-scales on organizational trust is as follows: school 

administration (β =0.60), collaboration (β = 0.13), physical conditions (β = 0.12), learning environment (β = 0.10), 

and activities (β = -0.07). 

CONCLUSION AND DISCUSSION 

The This study was designed to reveal the relationship between school happiness and teachers' organizational trust 

and the predictive power of school happiness on teachers' organizational trust. 

Results Regarding Correlation and Prediction 

1. The findings of this study suggest that teachers' school happiness levels are high. Korkut (2019) studied 

teachers' perceptions of happiness, cynicism, and justice and concluded that teachers' organizational happiness 

levels were graded as "I Agree". Along the same lines, Çetin and Polat (2021) concluded that teachers' 

perceptions of organizational happiness were at a high level. Bulut (2020) analyzed the perceived 

organizational happiness of secondary school teachers and concluded that teachers' organizational happiness 

scores were high. Tösten, Avcı, and Şahin (2018) attempted to reveal the relationship between teachers' 
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organizational happiness levels and organizational socialization levels and concluded that teachers' perceived 

organizational happiness was high. Özgenel and Bozkurt (2020) scrutinized the effect of teachers' political 

skills on school happiness and concluded that school happiness and political skills of teachers were high. 

Brouskeli, Kaltsi, and Loumakou (2018) indicated that the occupational well-being (happiness) of the 

participants was above average. In this context, it can be suggested that the results in the literature coincide 

with the results of this research. Finally, Gürbüz (2020) found that teachers' perceived organizational happiness 

was at a moderate level. 

2. The findings of this study suggest that teachers' school organizational trust levels are high. 

Li, Pérez-Díaz, Mao, and Petrides (2018) examined the relationship between school-level factors (personal 

emotional intelligence, organizational trust, etc.) and teachers' job performance and found that job satisfaction 

was higher in schools with high levels of organizational trust. Baş and Şentürk (2011) examined perceived 

organizational justice and organizational trust in primary schools and found that teachers' perceived 

organizational trust was graded as "mostly" and that the sub-scale of trust in managers had the lowest average. 

Polat and Celep (2008) examined the relationship between teachers' perceived organizational justice, 

organizational trust, and organizational citizenship behaviors in secondary education and found that teachers 

had a high level of perceived trust. Taşkın and Dilek (2010) examined organizational trust and organizational 

commitment and found that male employees had a higher level of perceived trust than female employees. 

3. The findings of this research suggested that there is a high-level, positive, and significant relationship between 

school happiness and sub-scales of school happiness and teachers' organizational trust. 

Cerit (2009) found that there was a significant relationship between teachers' trust in school principals and 

cooperation and that trust in principals affected cooperation. Gürbüz (2012), on the other hand, examined the 

relationship between perceived organizational trust and organizational support and organizational commitment 

and found a positive and strong relationship between organizational trust and organizational commitment. 

İncekara (2020) found that teachers working in private schools experienced high levels of positive feelings 

towards their institutions and that perceived realization of potential was also quite high. Sevim and Kaya (2022) 

found that teachers' perceived organizational happiness in schools was at a "high" level and that while the 

difference occurred based on school type, the field of study, marital status, and gender, there was no difference 

in terms of age. Uzun and Kesicioğlu (2019) examined the relationship between organizational happiness, job 

satisfaction, and organizational commitment of preschool teachers and found a positive and significant 

relationship between teachers' organizational happiness and organizational commitment and moderate levels 

of negative emotions. In this context, the results of the previous studies are observed to coincide with the results 

obtained from this study. Ay (2022) examined abusive supervision, organizational happiness, and job 

performance and found a negative relationship between organizational happiness (general) and abusive 

supervision and yet another result of the same research indicated negative relationships between the sub-scales 

of organizational happiness (positive emotions, negative emotions) and the realization of potential and abusive 

supervision. Karamustafaoğlu (2022) concluded that teachers' perceived organizational happiness was at a 

moderate level, while Konan and Taşdemir (2019) found a moderate and negative relationship between 

organizational hypocrisy and happiness in terms of teachers' opinions. Contrary to these results, Bayram (2020) 

and Bulut (2020) concluded that there was no significant difference between teachers' organizational happiness 

levels in terms of the gender variable. 

4. The findings of this research suggested that school happiness and its sub- scales are significant predictors of 

teachers' organizational trust. 

Kuvvet (2019) examined the relationship between school principals’ educational leadership and classroom 

teachers’ organizational happiness and concluded that the former is a significant predictor of the latter. Along 

the same lines, Çobanoğlu and Bozbayındır (2019) examined shared leadership and happiness in primary and 

secondary schools and concluded that school happiness is a significant predictor of teachers’ organizational 

trust. Terzi (2017) conducted a study to find out whether job satisfaction teachers predicted their happiness 

levels or not and concluded that the former is a significant predictor of the latter. Benz and Frey (2004) 

examined the effect of independence on happiness at work and how being a boss at work affects happiness and 

concluded that being a boss provides high job satisfaction and is a significant predictor of happiness. Ay (2022) 

studied the relationship between abusive supervision, organizational happiness, and job performance and 

concluded that organizational happiness is a significant predictor of job performance. Özgenel and Bozkurt 

(2020) examined teachers’ political skills and school happiness and concluded that school happiness is a 

significant predictor of teachers’ political skills. In this context, the results of this research overlap with the 

results of previous studies. 

Recommendations 

Recommendations for Top Executives of the Education System 
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1. Research results indicated a strong connection between school happiness and teachers’ organizational trust. 

Thus, it is recommended that this connection be taken into account while identifying and regulating educational 

policies. 

2. Remunerative, encouraging, and promotive legal regulations are recommended to encourage and motivate 

teachers and their professional development as a support for their career. 

3. As schools target an education system focused on academic achievement, teachers experience a higher level of 

stress and anxiety, and  thus school happiness and organizational trust are negatively affected. As a result, the 

Ministry of National Education is recommended to support the active participation of all components of 

education rather than examination-oriented planning. 

Recommendations for School Administrators 

1.  Research findings indicated a highly positive and significant relationship between school happiness and 

teachers' perceived organizational trust. Thus, it is recommended that school administrators should take this 

reality into account while creating the institutional structure and values. 

2. Research findings suggested that school happiness is a high predictor of teachers' organizational trust. School 

administrators are recommended to act by taking this effect into account while establishing the organizational 

structure. 

3. Since the organizational trust levels of happy teachers are high, their organizational trust, efficiency, and 

organizational commitment are likely to be high. From this point of view, it is recommended that school 

administrators carry out the necessary practices and studies to create a happy school environment. 

Recommendations for Researchers 

1. The sample of this research consists of teachers. Samples including students, parents, school administrators, 

and other school staff are also recommended. 

2. The research was carried out in public primary, secondary, and high schools affiliated with the Ministry of 

National Education. Studies with expanded populations are recommended at the level of private schools and 

universities (academic staff, university students, etc.) affiliated with the Ministry of National Education. 

3. This research has limitations in terms of the responses given to the relevant scales. Further research with mixed-

pattern approaches is recommended to reach more in-depth findings. In addition, more comprehensive research 

is possible if different items are added to the data collection form. 

4. Research findings suggested that there was no significant difference in terms of school happiness according to 

the education level (undergraduate/graduate) variable. After the articles of the "Teaching Profession Law", 

which include differences in education level, are implemented, further studies can be conducted to examine 

the relationship between school happiness and education level. 

5. Researchers are recommended to conduct research aimed at investigating the reasons why teachers working at 

secondary and high school levels have lower levels of school happiness and organizational trust than their 

colleagues working at primary school. 
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